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PERIODIZATION OF AMERICAN FOREIGN LANGUAGE TEACHING

Although the need to learn foreign languages isatras old as human history itself, the origins of
modern language education has its roots, in thatysind teaching of Latin. 500 years ago Latin vires t
dominant language of education, commerce, religimhgovernment in much of the Western world.

However, by the end of the "L&century, French, ltalian and English displacedirLats the
languages of spoken and written communication.sfhey of Latin diminished from the study of a ligin
language to be used in the real world to a sulijettte school curriculum. Such decline brought alzou
new justification for its study. It was then claidhthat its study developed intellectual abilities ahe
study of Latin grammar became an end in and df.itse

“Grammar schools” from the f&o 18" centuries focused on teaching the grammaticalcisé
Classical Latin. Advanced students continued granstaly with addition of rhetoric.

The study of modern languages did not become patteocurriculum of European schools until
the 18 century. Based on the purely academic study chlLatudents of modern languages did much of
the same exercises, studying grammatical rulegrandlating abstract sentences.

Innovation in foreign language teaching began i 18" century and, very rapidly, in the 20
century, leading to a number of different method@e, sometimes conflicting, each trying to be goma
improvement over the last or other contemporanhou.

There were many methods of teaching languages anU8A: some have fallen into relative
obscurity and others are widely used; still otHeage a small following, but offer useful insigh#@hile
sometimes confused , the terms “approach”, “methand “technique” are hierarchical concepts. An
approach is a set of correlative assumptions atheunature of language and language learning, deg d
not involve procedure or provide any details abbotv such assumptions should translate into the
classroom setting. Such can be related to secomglidge acquisition theory. The pages that follow
describe a variety of methods and approaches tha heen used and discussed by second language
educators in the 20 th century. Below you can Beertodified list of all methodologies used in theAJ

M ethodol ogy Background.

1. 1. The Grammar translation method instructs stidémtgrammar, and
1.Grammar provides vocabulary with direct translations to noeire. It was the predominant
translation method in Europe in the %entury. Most instructors now acknowledge thé th
method method is ineffective by itself. It is now most cmonly used in the traditional

instruction ofthe classical languages. At school, the teachingrafmar consists @
a process of training in the rules of a languaggch must make it possible to all
the students to correctly express their opinionyriderstand the remarks which are
addresed to them and to analyze the texts which tleeglr The objective is th
by the time they leave college, the pupil comstiible tools of the language which
are the vocabulary, grammar and the orthogramhyetable to read, understa
and write texts in various contexts. The teaclohgrammar examines the texts,
and develops awareness that language constituggst@m which can be analyzed.
This knowledge is acquired gradually, by traversing facts of language and the
syntactic mechanisms, going from simplest to thestmocomplex. The exercises
according to the program of the course must umfyirbe practiced to allow the
assimilation of the rules stated in the courseatBupposes that the teacher corrects
exercises. The pupil can allow his progress ifmiag the language by comparing
his results. Thus can he adapt the grammaticalysisabf sentences constitutes the
objective  of the teaching of grammar at theosth Its practice makes it possihle
to recognize a text as a coherent whole and tiondithe training of a foreign
language. Grammatical terminology serves thigatlye. Grammar makes |it
possible for each one to understand how thehendbngue functions, in order
give him the capacity to communicate its thought

The direct method, sometimes also called natural method, is a methatrefraing
2. The Direct| from using learners’ native language and just ubestarget language. It was




method

established in Germany and France ardl8@D and are best represented by|the
methods devised by Berlitz and de Sauze althowgither claim originality an
has been resvented under other names. The direct methodatg® on the ide
that second language learning must be an imitaté first language learning,
this is the natural way humans learn any languagehild never relies on anot
language to learn its first language, and thusntbther tongue is not necessar
learn foreign language. This methothqes great stress on correct pronuncia
and the target language from outset. It advoctgashing of oral skills at th
expense of every traditional aim of language teaghiSuch methods rely on directly
representing an experience into a linguistic comstrrather than relying o
abstractions like mimicry, translation and memargi grammar rules and

vocabulary. According to this method, printed laage and text must be kept away
from second language learner for as long as pesgidt as a first language learner
does not use printed word until he has good graspeech. Learning of writing and

spelling should be delayed until after the punteord has been introduced,
grammar and translation should also be avoidedusecshis would involve the
application of the learner's first language. Albse items must be avoided because
they hinder the acquisition of a good oral profigg. The method relies on a step-
by-step progression based on question-and — ansessions which begin with
naming common objects such as doors, pencils,d]agic. It provides a motivating
start as the learner begins using a foreign larguEgost immediately. Lesson
progress to verb forms and other grammatical sirastwith the goal of learning
about thirty new words per lesson.

to

3.

The

Audiolingual

Method

This method is based on the principles of behapsychology. It adapted many pf
the principles and procedures of the Direct Metliogart as a reaction to the lack|of
speaking skills of the Reading Approach.
1. New material is presented in the form of a dialogs@&sed on the principle that
language learning is habit formation, the methosteis dependence on mimicry,
memorization of set phrases and over-learning.cétres are sequenced and taught
one at a time. Structural patterns are taught usamgtitive drills. Little or nqg
grammatical explanations are provided; grammaraigylit inductively. Skills are
sequenced: Listening, speaking, reading and writing developed in order.
Vocabulary is strictly limited and learned in coriteTeaching points are determingd
by contrastive analysis between L1 and L2. Therabandant use of language
laboratories, tapes and visual aids. There is aended pre-reading period at the
beginning of the course. Great importance is given precise native-like
pronunciation. Use of the mother tongue by thehteats permitted, but discouraged
among and by the students. Successful responsesirdiarced; great care is taken|to
prevent learner errors. There is a tendency tosfamu manipulation of the targgt
language and to disregard content and meaning.

4.Cognitive
approaches

By the 1960s the behaviorist school in psycholagg the structuralism orientatign
in linguistics were being replaced in popularity twyo new schools of thought. In
psychology ,cognitive theories of learning were bagizing the role of the mind in
actively acquiring new knowledge. The cognitive geh to human learning,
diametrically opposed to behaviorist doctrine, waentalist and rationalistic in
nature, and was not limited to strictly empirigavestigation. The ideas that
Ausebel (1968-1970)set forth in his book, EducatidPsychology: Cognitive view
underlie the cognitive stance in education. Thetrimaportant of these ideas is that
learning must be meaningful and relatable to dividual’s cognitive structure if i
is to become a permanent part of his or her uralelstg of the world.

5. Community

Language
Learning

This methodology is not based on the usual metbgdshich languages are taught.
Rather the approach is patterned upon counselicighiigues and adapted to the
peculiar anxiety and threat as well as the persandllanguage problems a person
encounters in the learning of foreign languagesaséquently, the learner is not
thought of as a student but as a client. The natistuctors of the language are not
considered teachers but, rather are trained insadng skills adapted to their roles
as language counselors. The language-counseliatipreship begins with the client's
linguistic confusion and conflict. The aim of thanfuage counselor's skill is first to




communicate empathy for the client's threateneddqgaate state and to aid h
linguistically. Then slowly the teacher-counselwives to enable him to arrive at h

own increasingly independent language adequacys piacess is furthered by the
language counselor's ability to establish a warmdewustanding, and accepting

relationship, thus becoming an "other-language" delf the client. The proces
involves five stages of adaptation

6. The Silent
Way

This method begins by using a set of colored rauk\erbal commands in order fto

achieve the following:

To avoid the use of the vernacular. To create s@rtipguistic situations that remains

under the complete control of the teacher To pags the learners the responsibil

for the utterances of the descriptions of the dbjesbown or the actions performed.

To let the teacher concentrate on what the studsntsaand how they are saying
drawing their attention to the differences in prociation and the flow of words. T
generate a serious game-like situation in whichrthes are implicitly agreed upqg

by giving meaning to the gestures of the teacherfda mime. To permit almost

from the start a switch from the lone voice of teacher using the foreign langua
to a number of voices using it. This introduces ponents of pitch, timbre an
intensity that will constantly reduce the impact arie voice and hence redu
imitation and encourage personal production ofsooe brand of the sounds.

To provide the support of perception and actiothintellectual guess of what the

noises mean, thus bring in the arsenal of the usti@ria of experience alreaq

developed and automatic in one's use of the matimgue. To provide a duration pf

spontaneous speech upon which the teacher anduthenss can work to obtain
similarity of melody to the one heard, thus prorglimelodic integrative schema
from the start.

7. Total
Physical
Response

James J. Asher defines the Total Physical RespfFfBR) method as one that
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combines information and skills through the usdhef kinesthetic sensory system.

This combination of skills allows the student tgiaslate information and skills at
rapid rate. As a result, this success leads tah tiegree of motivation. The bag
tenets are:

1. Understanding the spoken language before develapiagskills of speaking.

Imperatives are the main structures to transfecanmunicate information. Th

student is not forced to speak, but is allowed ratividual readiness period and

allowed to spontaneously begin to speak when thdest feels comfortable ar
confident in understanding and producing the utieea.

8.Suggestope
dia

(1960s-2000s): This extremely esotericavant-garde method is subconscious
subliminal in texture. It is based on the pionegrifforts in 1967 of Bulgaria
medical doctor, hypnotist, and psychology profesSeworgi Lozanov and on h
techniques intesuper learning. Classes are small and intensive, with a low-st
focus. Material is presented in an especially heland artistic way. By activatin
the right "creative side" of the brain, a much &rgortion of the intellectus
potential can be tapped, thus drawing out long-tenemory. This innovativg

approach to language pedagogy maximizes the lesrnatural holistic talents|

Background classical or baroque chamber musicpiiftes accompanied with sg
lights, pillows or cushions on the floor for reliem, accentuate active and pass
meditations, séances, yoga, breathing exercisdmf@ginto the "alpha state", son
for memorization purposes, therapy sessions amdmatof-consciousness cathar
in the target language with little reliance on Esigl Little emphasis on grammar
given. Such non-verbal communication as kinesi@galpnguage, environment
proxemics, and oculesics can be incorporated imonmethod, along with Robe
Rosenthal's Pygmalia used in the classroom. Sdwgmnopedia (sleep-learning
which was developed by such researchers as A.Mad&ghch in Leningrad and |
L.A. Bliznitchenko in Kiev, Sophrology (a memoryaining system), the Tomat
Approach, Schultz-Luthe's autogenic therapy, Sugogy, and the Suzuki Metho

of learning music are considered to be closelytedldo this Bulgarian approach.

This method has sprung two offshoots or derivativasich include Donalg
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Schuster's Suggestive-Accelerative Learning andchieg (or SALT) and Lynn




Dhority's Acquisition through Creative Teaching @ET). Like other "modern'
approaches, language is perceighabally (in chunks or blocks), while attention
fine tuning or to detail comes later.

o

9. The
NaturalCom
municative
Approach.

1. (1960s-2000s): Originally developed by Tracy Terrell and Stephk@ashen, this
acquisition-focused approach sees communicativepetance progressing throu
three stages(a) aural comprehensiorfb) early speech production, aiid) speech
activities, all fostering "natural" language acdios, much as a child would leat
his/her native tongue. Following an initial "sileperiod”, comprehension shou
precede production in speech, as the latter shoeldllowed to emerge in natur
stages or progressions. Lowering of the AffectileeFis of paramount importanc
Only the target language is used in class nowodliring the "total immersion
concept for the very first time, with auditory irfpfor the student becomin
paramount. Errors in speech are not corrected aldod/ enters the era of glos
textbooks, replete with cultural vignettes, glossgrvocabulary lists, and glazg
photographs. A deliberate, conscious approachetatiidy of grammar is consider
to have only modest value in the language learpnogess. Pairing off of studen
into small groups to practice newly acquired suites becomes the major focy
Visualization activities that often times make o$a picture file, slide presentation
word games, dialogues, contests, recreational itesiy empirical utterances, af
realia provide situations with problem-solving tasks whinoight include the use ¢
charts, maps, graphs, and advertisements, all fpebfermed on the spot in clas
Now the classroom becomes more student-centerdd thét teacher allowing fg
students to output the language more often on thwin. Formal sequencing
grammatical concepts is kept to a minimum.
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10.

Dartmouth-
The
method.

Rassias

D

The Rassias Method includes some fifty dramatibriEpies that banish inhibition
which retard the acquisition of foreign languag@siginally developed during th
advent of the Peace Corps, it has been adoptedriguége teachers in college
universities, and high schools in North Americardpe, Africa and Asia

The goal of the Rassias Method is to make theiggaaht feel comfortable an
natural with the language in a short period of tiffikis is accomplished through
specific series of teaching procedures and drantatitiniques which seek
eliminate inhibitions and create an atmospheread &xpression from the very fir
day of class. The method of language instructiacgs the participant at center stg
and seeks to replicate the relevant, life-like atitns encountered in the targ
language. The emphasis throughout is spoken laegaad familiarity with the
culture of the country whose language is beingistudlhe classroom techniqu
involved are rapid-paced, theatrical, highly cneatiimaginative, and necessitg
great quantities of enthusiasm. Positive reinfoem is immediate

The Rassias Foundation, a non-profit affiliate o&rithouth College, assis
academic institutions, corporations, governmentneigs, and individuals in the
efforts to learn foreign languages through the Rassviethod of languag
instruction. It also has several satellites thatfally trained in using and teaching t
Method.
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11. 1980-199(Q
Proficiency
ACTFL

The ACTFL Proficiency Guidelines were created by the American Council on
teaching of Foreign Languages in order to providen@ans of assessing t
proficiency of a foreign language speaker.

The guidelines are broken up into different prefiay levels: novice, intermediate,

advanced, and superior. Additionally, , each ofséh€except superior) is furth
subdivided into low, mid and high. These proficigrevels are defined separate
for ability to listen, speak, read and write. Thirsthose American programs th
emphasize written language over spoken, studenysrezch the advanced level
reading and writing while remaining at a lower lewdistening and speaking.
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12.1996-
present.
Standards

In 1996, the American Council on the Teaching ofelgn LanguagesACTFL)
published the documer@andards for Foreign Language Learning: Preparing for

the 21st Century. Now in its third edition, ACTFL's Foreign Languadtandards




ACTFL

have set the framework for teachers, curriculumetimers, and administrators to

deliver improved language instruction.

The careful reading of this document is a mustafessional foreign languag
teachers. The following is a brief description ofCR-L's Five C's of
Communication, Cultures, Connections, Comparisand, Communities. In order {
illustrate the role of the national foreign langeajandards, imagine the Five C's
the components of a delicious, nutritious, intaoret! meal.

The guidelines of this method encourages five C’s;

COMMUNICATION

Communicatein Languages Other Than English

. Standard 1.1: Students engage in conversations, provide andino
information, express feelings and emotions, andi&xge opinions

. Standard 1.2: Students understand and interpret written and ep
language on a variety of topics

. Standard 1.3: Students present information, concepts, and ideasn
audience of listeners or readers on a varietymto

CULTURES

Gain Knowledge and Under standing of Other Cultures

. Standard 2.1: Students demonstrate an understanding of theiomaip
between the practices and perspectives of thereudtudied

. Standard 2.2: Students demonstrate an understanding of theiamesip

between the products and perspectives of the euttudied
CONNECTIONS
Connect with Other Disciplinesand Acquire Information

. Standard 3.1: Students reinforce and further their knowledge other
disciplines through the foreign language
. Standard 3.2: Students acquire information and recognize théindtsve

viewpoints that are only available through the igmdanguage and its cultures
COMPARISONS
Develop Insight into the Natur e of Language and Culture

. Standard 4.1: Students demonstrate understanding of the nafdasmguage,
through comparisons of the language studied anddhe
. Standard 4.2: Students demonstrate understanding of the comdeptiture

through comparisons of the cultures studied anid tven.

COMMUNITIES

Participatein Multilingual Communitiesat Home & Around the World

. Standard 5.1: Students use the language both within and beyloaddhool
setting

Standard 5.2: Students show evidence of becoming life-long leesrby using the

language for personal enjoyment and enrichment
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