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Hannas cmamvs noceawena paccMOmMpenur0 KOMMYHUKINUGHO-HANPAGIEHHO20 N00X00d Npu
00yYeHUU UHOCMPAHHOMY A3BIKY U ORUCAHUIO OCYWECMBIIeHUs 9020 No0X00d — ePYNNosol hopmul
pabomwi. B cmamve onucvigaemcs maxou opeanuzayuu pabomvl 6 cpynnax, KOmopas HO360451em
00CmuUYb 8bICOKO20 YPOBHS 08IA0EHUS PEybl0 HA UHOCTNPAHHOM A3bIKe.

Knowledge of a language is one thing; its use &l life contexts is another. One does not
automatically lead to the other. It is necessaryaee an environment in which learners come to
feel the need to use the language. In additiomnéra need to be provided with opportunities to
communicate. Hence it is necessary to focus oncdsvihat would first of all arouse in the
learners the urge to understand and to say somgethi the urge to use the language
meaningfully.

Compared to the traditional lecture approach, “gfolearning is the way to maximize
students learning through student-student rathan ttlirect teacher-student interaction. It
increases mutual concern among students and depelsifve peer relationships. Classroom
techniques based on mechanical drilling or repetitf sentences has not been helpful. Effective
learning depends not so much on imitation or répatof correct forms or sentence structures as
on the intensity of the need the learner experient® communicate. In the act of
communicating, language forms are absorbed incdlgntTeachers involved in language
instruction, therefore, need lists and details @tial classroom activities or tasks like stories,
games, problems, which create and intensify the togcommunicate.

In large classes it is not easy to create an emviemt in which every learner comes to
experience the need to communicate. In some cheegdcher finds it difficult to reach every
learner, particularly with a mixed-ability classdividualization of instruction then becomes a
remote possibility. Group learning has been delvige overcome this major problem. Their
main objective is to provide a forum within thesgeoom situation so that every learner will join
in, participate effectively, and become a potenpilalyer in the game of communication, thus
ultimately leading to mastery over the language.

In order for peer-interactive sessions to be swfoksstudents must make worthwhile
individual contributions as well as benefit frorntibutions made by others.

Group or “cooperative” learning techniques a wheokriety of practical classroom
techniques brought together under this label, p\guided but unrestricted practice in using
language in real and realistic situations. Thenégle is designed:

a) to encourage and facilitate learners’ activéigipation throughout the academic year,

b) to enrich the curriculum and prevent it from d&@ing lop-sided;

c) to provide appropriate communicative activities learners with different abilities,
attainments, and interests;

d) to fight and overcome language inhibition;

e) and which is most important, to help studentize how they can learn English,
French, or any other language, for that matter.

Group or “cooperative” learning opens up possikgitfor meaningful, social interaction.
Learners in their respective groups work on prollemn tasks which they find interesting,
relevant and useful. They help one another in ggpthereby lending a mutual support within
the class. It is an acknowledged fact that studeis the language not only from their teacher
but also from their fellow students.

While between or among the groups there may betaicelement of competition.

Group learning and performance depends on bothidudl accountability and group

interdependence; group members sink or swim togetlee for anyone in the group to

succeed, everyone in the group must succeed.



The feeling of isolation on the part of any learisawiped out and language learning
becomes a cooperative, collaborative endeavor.iRpets provide speech adjustments
and create conditions for constant learning. Bezafishe urge to communicate, each
member of the group experiences a need to cotgrgmmething. Each learner’s
contribution is recognized and valued. Feelingdiffiérence in status or knowledge
disappear and the groups become compact and faragia single unit. Communicative
teaching and “cooperative” learning is undoubtediyeffective help to those students

who keep silent during the class because theyfearl @f making a mistake. The entire

atmosphere in class becomes pleasant and nonlatiimg. Groups and individual

learners in turn come to be more confident andaesiple.

Group formation.

Student interaction needs to be structured to mimstnuctional goals. In the ESL/EFL
classroom developing proficiency in reading, wagtinlistening, and speaking the target
language, as well as acquiring knowledge of culjtare core instructional goals. Merely
putting the students in groups isn’t enough. Studeteraction needs to be structured so that
the many benefits of peer-interactive approachedeaealized.

Grouping should be flexible and may be done keepingind:

a) ability, language proficiency,

b) interest, personality,

¢) individual learning needs.

Ability grouping is desirable to avoid boredom be tfeeling of being lost. It may be useful
for learners to move from one group to another,tbey should remain in the same group for a
certain period of time to enable them to becomdoaeeknit part of their group and to work
effectively. Any such arrangement, however, shdatilitate interaction between a) learner and
learner, b) group and group, c) learner and teaemel d) group and teacher. Rearrangement of
groups should be done only to facilitate inter-grazommunication and should not be very
frequent, as the groups already formed may becarsetiled.

Procedures for groups.

Students are taught to use four skills during coapee learning sessions: sharing
information, directing the group to stay on taskaiging and encouraging task-related
contributions, and checking to make sure that exregyin the group understood what was being
taught. The use of these skills help students waitk each other effectively.

Once the groups are formed, the teacher explassagk of group work. All instructions
should be clear and understood properly by everymiere giving the “start” signal for group
activity. It is desirable to have groups working different tasks simultaneously both in and
outside the classroom. If the main problem is sppt into different activities, groups can
complement each other. Group or “cooperative” kngirould be a regular feature in language
classes and could be undertaken at various stageg dhe progress of the lesson, e.g. after the
presentation of new language material or at thetjpea stage where the new material can be
used in realistic communicative situations. Whee tkacher finds the learners are losing
interest, or when they show their desire for gragpivity, group work may be resorted. In
addition the teacher may use as an exercisedsdsts or other important activities during the
final parts of the lesson to ensure reflexion, otidation, review, etc.

Normally classes can spend about 15-20minutes ampgactivities; anything longer may
lead to monotony or frustration; anything shortemymnot be adequate for effective
communications. Selection of tasks should corredgorthe learners’ intellectual level, but the
problem must be attractive and challenging.

Tasks may lead to different activities with certapecific aims: a) to produce background
work by way of preparation, b) to fix course madtsiin the minds of the learners, c) to lead to
the production of learning materials, d) to leadhe solution of given problems, e) to make the
learners more resourceful and self-dependent. Botghasis is on communicative efficiency, on
the “use” of the language.

“Group” learning and the Teacher.



When learners work in groups, the teacher shouldaaca mediator, as a person to be
referred to in a difficulty. Teachers should notwlbat the learners can do for themselves, but
should adopt the role of advisor encouraging asgstisg them. As group work progresses, they
should come to realize and accept each learnerspality, his interest, his individual attitudes,
and his linguistic competence. These may be aedept a positive basis, certain actually
known qualities, strengths or potentials for buiggdupon rather than as handicaps to learning or
drawbacks in classroom management. The teachetitidat should therefore be one of
assurance, acceptance, warmth and affection, ahdstasm and encouragement. They should
also be non-critical. During group work sessiorsytheed to be tolerant towards a) incomplete
sentences, b) incorrect utterances, c) intrusiamefirst language, d) non-verbal responses like
gestures and head nods. They are evidence thatingas taking place, but communication
needs have been created beyond the learner’s dinguiesources. Solving the problem or
completing the task is the product, and attentmfahguage is vital; but during group activity
the discussion of the problem or task should notdptaced by linguistic discussion alone. In
this way teachers will succeed in building up #&her’'s confidence in his ability to cope with a
whole variety of problems.

What do teachers need to do? They select group taskfully, using their knowledge of
the class; design and adapt suitable materialsgdowde group activity, regroup when necessary;
cultivate sensitivity to each learner’'s needs amerests.

Language is a vital means of communication andop@s a variety of social functions.
“Cooperative” learning techniques provide opportiesifor profitable give and take and usher in
both peer teaching and peer learning, which leadaime kind of peer interdependence. It
increases academic achievement, helps create shgsdbetween all students, and of particular
interest, provides the socially withdrawn studewith the opportunity to learn and use the
collaborative skills they need to interact with eth in positive and constructive ways. This in
turn increases their self —confidence so they shask the skills acquired during collaborative
learning activities spontaneously and voluntarilyidg other classroom activities.

In summary, then, even though students are nobeg gs teachers in providing a correct
language model and feedback, during cooperativeniteg activities students can participate
more actively and provide each other with autheatimmmunication practice. In this case, the
lack of target-level modeling and feedback may tweswered to be an acceptable trade-off for
increased student participation and productivity.

By carefully structuring the activity, teachers qaduce the possible effects of students’
English deficiencies. For example, by linking tleoperative activity with the reading passage,
teachers can provide students with vocabulary tlagyuse while talking with their group mates.
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