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TEACHING PRONUNCIATION IN A MEANINGFUL
AND MOTIVATING WAY

This article is devoted to the study of the effective ways of teaching pronunciation. In
pronunciation class, it is advisable that the teacher should pay more attention to the areas where the
students are likely to have problems, and plan his teaching strategies accordingly. Above all, the teacher
must involve the students in meaningful and communicative activities and make learning as interesting
and motivating as possible.

Pronunciation teaching is an essential part of language teaching process.On the one
hand, confidence with pronunciation allows learrnersnteract with native speakers that is so
essential for all aspects of their linguistic deyhent. On the other hand, poor pronunciation
can mask otherwise good language skills condenlesgers to less than their deserved social,
academic and work advancement.

Good pronunciation is closely linked with clear lommmunication: therefore, it is
advisable to place students in a meaningful andegtunal situation, rather than present them
with a series of isolated sentences. In practi¢ivegphoneme /ai/, for example, students are
made to repeat sentences like “Mike tried five Bt get the prize.” “Five times five is twenty-
five.” Though these isolated sentences have a tigitentration of the sound to be practiced,
they are not sentences frequently used in evergdayersation. The students who are trained in
this way tend make more pronunciation errors wipgaking spontaneously. What is more, such
a pronunciation class is not motivating. The staeslesit passively and are bored by the
repeating task. In order to improve the situatitime following strategies will be quite
stimulating.

1. Providing meaningful materials

In selecting or designing materials, special atbenshould be paid to those which contain
not only a sufficient concentration of the souade practiced, but short dialogues, pair word,
or other contextual practices as well. The studdings learn stress accompanied by basic
intonation in meaningful sentences: then worklendifficult sounds. This meaningful practice
has the advantage of making the students awareeo$ttess and intonation patterns from the
beginning. As the course proceeds, the teacherselsaseveral articles of various styles from the
student textbooks to use as models for practiamgrig, rhythm, stress, or intonation. Students
feel that the pronunciation class is relevant teirtimhegular course work. Thus, they become
active participants in their pair or group workpbpng the phonetic rules they have learned to
the actual practice. Through these meaningful amdextual activities the students can learn to
speak both intelligibly and accurately.

2. Using songs, games, and tongue twisters.

Using songs, games, and tongue twisters can ireresagdents’ motivation in a
pronunciation class: motivation is a highly sigeéfint factor in pronunciation. The more a
student is motivated and is willing to improve bBgeech, the more rewarding the teaching will
be.

In choosing songs, a teacher’s first consideragainat they should be simple enough for
the students to practice stress and rhythm asageahdividual sounds. For example, in teaching
the difficult phoneme /ei/, a teacher may use st ¥erse of the song “This is the Way”

This is the way we wash our face,

Wash our face, wash our face,

This is the way we wash our face

At seven o clock in the morning.
The teaching procedures include the following tasks
1) read the words containing / ei / sounds:



2) mark out the stress:

3) sing the song to the students:

4) repeat the words chorally, tapping on the desstablish the rhythm:

5) put the words into the tune.

Eventually, the song helps the students pronoume@lioneme /e i/ and allows the weaker
ones to feel a real sense of achievement whenaifeegtble to sing it.

Using games in a pronunciation class can also aserstudents’ motivation. Pronunciation
and sound- discrimination games can make practiseunds lively and entertaining. The games
like MINI- BINGO for discriminating sounds and WILIGUESS for practicing the use of
intonation are very simple in use and stimulatisgneell. Sometimes a teacher can design the
games himself, attempting to make them approptaatee level and interests of the students.

Tongue twisters are particularly useful for thedstuts who have unique pronunciation
problems. For example, before teaching the stsdde English sounds /1/and / n/, first let
them make a clear distinction between *“ | * and “ offering them words containing these
sounds then design a contrastive exercise adlyapepeating the words like light night light:
night light night .... The result has proven to beyweffective.

3. Assessing students’ progress.

Assessing progress is an important factor in manimg students’ motivation. The teacher
should provide learners with information about thegrformance from time to time so that they
may know what they have accomplished and what shidyhave to do. One style of assessment
is to use tape recordings to keep a record of thdeats’ progress. At the beginning of the
course, each student is given a cassette to rélceralssigned exercises. The recording is a good
source of useful information in diagnosing the stud’ original pronunciation. A teacher listens
to the tapes carefully and takes detailed noteghénnotes a teacher lists such items as the
student’s personal data and individual pronunamgpimblems. The personal data is an important
indicator of some regional pronunciation problenishelps to analyze where some of the
students’ difficulties lie and to work out plansr fwho will need special help to eliminated
regional accents. During the term, the studentsaasigned to use their cassettes at regular
intervals to record oral homework or carefully alilognaterials with emphasis on particular
phonetic points. These assignments include puration tasks and individual work on applying
the phonetic rules to actual speech production. &ample, when practicing stress and
intonation, ask the students to mark out the stiiests then divide sequences of utterances into
separate tone —groups and decide what tones atesmitable to adopt according to the context
or the kind of sentence. Although the primary engihas on stress and intonation, other
phonetic aspects, such as assimilation, incomlietgion, length, or linking are by no means
neglected. After listening to each cassette, ahtasets a consultation period to work with one
small group of students at a time, replays thetomdings, and offers help to correct their
pronunciation errors.

As the student’s achievements reach a certain levebacher can make the learning
process more motivating by involving the studentaispeaking activity (a role play, a story-
telling activity, or a speech contest). The aimtastrain the students to acquire accurate
pronunciation when speaking spontaneously. Durimgse activities a teacher uses a tape
recorder so that at the end of each activity tbdesits can listen to themselves and evaluate their
own speech.

The value of using tape recorders to assess therdts progress lies in the fact that it can
provide immediate feedback.

Individual “pronunciation correction “proceduresthvithe teacher, or workshops which
may be part of a consultation period with a veryabmumber of students. Students know that
the teacher will be working with the whole classaamtain general priority areas, but it is vital
that the students feel that their individual protdeare being catered to as well.

Spoken language begins with sounds. In order toemakeself intelligible and to
understand the spoken language, one must havedawgw&ing knowledge of the pronunciation
of that language. Therefore, in English languagechang, attention should be paid to the



teaching of pronunciation throughout all stages.

In pronunciation class, it is advisable that thacher pay more attention to the areas
where the students are likely to have problems, @ad his teaching strategies accordingly.
Above all, the teacher must involve the students@aningful and communicative activities and
make learning as interesting and motivating asipless
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